
Materials:
* Ladysmith Black 

Mambazo DVD

* We Didn’t Start the 
Fire track

* Audio/DVD player

* Computer, LCD 
projector, internet

* paper/pencils

* DVD recorder.

Extensions:
Create a music video 
of their updated 
version to show 
music and culture’s 
collide.

lesson plans
A CULTURAL fire

S O C I A L  S T U D I E S  A N D  M U S I C

CONTENT FINE ARTS

Social Studies: Students can understand the 
implications of  culture on politics

Music: Students can gain appreciation for how music 
effects and is part of  world culture.

Objectives

Asse
ssm

ent:

1.) Students watch the DVD Ladysmith Black Mambazo “On Tip Toe”.  Discuss 
how this traditional Zulu music was influenced by the politics of  apartheid in 
South Africa.  

2.) Then have students listen to “We Didn’t Start the Fire” by Billy Joel.  Explain 
that this was written as a broad history lesson in the culture of  America from the 
40’s to the 80’s.  Is there anything in the music that sounds like traveling through 
time?

3.) Give students the lyrics to the Billy Joel song.  In small groups, have them 
research assigned segments of  the piece to find out more about the history of  that 
section.  Report back to the class.

4.) Ask students to interpret the meaning of  the word “Fire”.  Does it have a duel 
meaning?  If  so, what is it?  How would this song be a political statement based 
on what they now know from their research.

5.) Have students come back together and create a wordle of  topics from the last 
year that have affected American culture.  

6.) Using the wordle, have each small group write a stanza of  lyrics that would 
address these items of  cultural significance in a song.

7.) Combine the stanzas into an updated “We Didn’t Start the Fire” song.

Video Documentary:
Have students create a video documentary, similar to the Ladysmith DVD, 
about their songwriting process and the significance of  their music to the 
culture of  today.  Give them a list of  items they must address in their segments 
and grade based on clarity, depth and following directions.



Materials:
* “Carnival of  the 

Animals” CD

* Chart Paper

* Markers, Crayons

* Drawing/Writing 
Paper

* Pencils

Extensions:
Work with a partner 
to create sentences.  
Illustrate the 
sentences with your 
partner

lesson plans
ANIMAL action

L A N G U A G E  A R T S  A N D  M U S I C

CONTENT FINE ARTS

Language Arts: Students can use knowledge of 
descriptive language as they write about animals.

Music: Students can respond to music through 
descriptive language.

Objectives

Asse
ssm

ent:

Pre-assessment:
Discuss and review words that come to mind when describing a lion/elephant.  
Chart these words according to their parts of speech (nouns, verbs, adjectives, 
etc.).

Engagement:
Tell the students that they will be listening to the Lion/Elephant selections of “The 
Carnival of the Animals”.  Then, play the lion/elephant music selection.

Activity:  
1) Through discussion (What do the animals/their surroundings look like? What 
are they doing? Are they moving? How are they moving?), chart any additional 
descriptive words that the music brings to mind.  
2)  Ask students to pantomime the lion/elephant when the music plays again.  
Add more descriptive words to the chart.
3)  In groups, have the children come up with several sentences using 
descriptive language  about one of the animals.  They can then illustrate their 
writing.

Transition:
Provide time to share finished products.   Ask  students  to act out the sentences 

in a tableau.  Other students can guess the sentences after seeing each 
tableau.

Closure:
As a class, discuss and praise the children’s use of descriptive language in their 
writing.

  Students are able to generate a list of descriptive words before and 
after acting/moving like a lion or an elephant.   

  
  Students can use/identify the descriptive words in their writing.

Contributed by: Ginny Ellingsworth



Materials:
* “Babar” CD - 

Poulenc

* Shoebox designed 
as a treasure trunk

* papers, pencils

* The Story of  Babar 
book.

* Various CD’s of  
many music styles

Extensions:
Create a video from 

different areas of  the world 
where students’ families 

immigrated from and add 
music from those areas into 

the movie.

lesson plans
BABAR’S travels

S O C I A L  S T U D I E S  A N D  M U S I C

CONTENT FINE ARTS

Social Studies: Students can describe 
immigration paths.

Music: Students can describe how music influences 
culture.

Objectives

Asse
ssm

ent:

Lesson:
1.) Read the book “The Story of Babar” and discuss the various travels of Babar 
the elephant.  Map these travels on the board or using a SmartBoard.

2.) Have a class discussion about where students’ families came from.  Students 
can gather information from home about where their families immigrated from.

3.) Listen to the piece “Babar” by Poulenc.  Poulenc was affected in his travels 
by music from all areas of Europe.  Have students describe how the music 
changes with each place Babar visits.

4.) After listening, place a large shoebox that has been decorated like a treasure 
box in the center of the room.  Have students write down 2-3 genres of music 
(rap, classical, pop, etc) or songs that they would bring with them in their 
treasure trunk on a journey to another country.

5.) Scan through the musical suggestions and find several pieces that fit in these 
genres to listen to for the next class.  Have students listen for similarities and 
differences in each type of music.

6.) Design a map of where the class would like to travel and what music they 
would play at each place.  Then, have them decide what things or music they 
would bring back with them.  Place these ideas into their treasure trunk.

7.) Review the items in the trunk and discuss how people bring new ideas and 
items with them as they travel the world.

  Travel Mix

Create an iPod travel mix of the music from student “travels” during your 
lesson.  Students can then create a music map that shows what music is 
added in each location along with a narrative of one place that they 
“visited”.



Materials:
* “Migrant Mother” 

image by Dorothea 
Lange.

* Digital 
photography tools 
(cameras, tablets, 
cell phones, etc).

* Computers

* Internet 

* Journals/Pencils

* http://pixlr.com 

lesson plans
A BALANCED composition

W R I T I N G  &  V I S U A L  A R T

CONTENT FINE ARTS

CCSS.ELA-Literacy.W.6.3 Write narratives to 
develop real or imagined experiences or events 
using effective technique, relevant descriptive 
details, and well-structured event sequences.

Art: Students can understand, develop and refine a 
composition based on the elements of  art.

Objectives

Asse
ssm

ent:

1.) Students will study the photograph Migrant Mother by Dorothea Lange.  Ask students 
to predict the story behind this image - when was this taken, what is this person thinking, 
what does the title tell you, what additional information would be helpful in 
understanding this image?

2.) Students will then develop a story about this mother’s life and what she is thinking at 
that moment.  They will write their story in their journals or blogs.

3.) Students will then review the image again and look for more specific art details in the 
image, such as the way that they mother is seated, how it was composed with the 
children, how did the photographer capture this to tell a story?

4.) Students will think about what may have happened to the children that mother was 
holding.  Imagine that one of  those children grew up to invent something that we use 
today that they see in the classroom because on his experience in that photograph.  What 
would that item be?  Have them document their ideas in their journal or blog.

5.) Ask students to sketch out in their journals how they would capture that invented item 
in a photograph to represent both the item’s importance and the boy who invented it.  
Where would they place that item?  Would there be any other items/props in the image? 
Would it be in color or black & white? 

6.) Provide students with a way to capture their photograph (cell phone, tablet, camera, 
etc) digitally and have them compose and photograph their image.  

7.) Upload the image to pixlr.com and provide a basic tutorial on how to use the 
program’s tools.  

8.) Allow students to edit their image to best tell their story of  how that item came to be 
because of  the experience of  the boy in the original photograph.

Journal/Blog Post:
Students will write a composition that tells the story of  the image they 
captured.  This story must enhance, not overpower, the image itself  and be 
composed in such a way that it links the student’s photograph with the Lange 
photograph.  The image should be attached to the post.

http://pixlr.com
http://pixlr.com
http://www.corestandards.org/ELA-Literacy/W/6/3/
http://www.corestandards.org/ELA-Literacy/W/6/3/
http://www.picture-america.com/LuceB/Migrant-Mother-Project/migrant-mother-main.htm
http://www.picture-america.com/LuceB/Migrant-Mother-Project/migrant-mother-main.htm


Materials:
* 1 classroom set of  

Boomwackers

* Index cards in Roy 
G. Biv colors 
labeled with ones, 
tens and hundreds

Extensions:
Create a hand 
pattern to do with 
music of your choice 
using the colored 
index cards (each 
other receives a 
certain amount or 
type of hand clap).

lesson plans
BOOMING patterns

M A T H  A N D  M U S I C

CONTENT FINE ARTS

Math: Students can identify, create and 
manipulate patterns.

Music: Students can use instruments alone and with 
others.  Students can identify, create and manipulate 
ostinatos.

Objectives

Asse
ssm

ent:

1.) Students review units of  ones, tens and hundreds in math.

2.) Have students get into groups of  3-4 and hand each group a stack of  colored 
index cards.  The index cards should be in Roy G. Biv colors and on one side 
contain a number in the ones, tens or hundreds, with lighter colors being higher 
numbers and lower numbers being darker colors.

3.) Have students arrange their cards in a pattern, first by color.  Then, show 
students the class set of  Boomwackers.  Ask them what they notice (ie: same 
colors as cards, different sizes, tube shape, etc).

4.) Show students how to play the Boomwackers (tapping them lightly on any 
surface, hand or on the body) and that each different color makes a different 
sound because the colors are associated with the size of  the tube.  The longer 
tubes make lower sounds and the shorter tubes make higher sounds.

5.) Have students match their colored index cards with the same color 
Boomwackers and “play” their pattern for the class.

6.) Repeat steps 3-5, but this time arrange the cards in a pattern with the 
numbers on the cards.  See if  playing this pattern sounds any different.

7.) Review why patterns are important (they make solving an equation or playing 
music easier) and how they can be used in different situations.

Patterns Test:
Students can successfully perform a self-created pattern with their 
boomwackers that uses ones, tens or hundreds.  Students can use their index 
cards as their music notation.



Materials:
• “Wind Energy” text from 

http://
www.energyquest.ca.gov/
story/chapter16.html

• photographs of wind 
farms, wind mills, wind 
turbines

• provided directions and 
worksheets 
(comprehension questions 
and pinwheel template)

• crayons
• scissors
• hole punch
• straws
• paper fasteners

References:
adapted from lesson 
“Playful Pinwheels” 
submitted to Education 
World by Cara Bafile @ 
http://
www.educationworld.com/
a_lesson/03/lp305-01.shtml

http://www.energyquest.ca.gov/
story/chapter16.html

lesson plans
BREEZY energy

S C I E N C E  A N D  V I S U A L  A R T

CONTENT FINE ARTS

Science: Students will use scientific skills and 
processes to describe and compare weather elements.

Art:: Students will develop, identify, describe, contrast and 
compare artworks to develop a personal statement.

Objectives

Asse
ssm

ent:

Pre-assessment: 

All students have had prior experience in Science learning about wind and weather 
instruments that measure wind. They have completed Science packet worksheets to 
assess this knowledge.

      Engagement: 
Students will examine photographs of various types of windmills, wind turbines, and 
wind farms.  The students will answer/chart what they see, wonder, know about the 
photographs, farms, energy, electricity sources.

      Activity:
This is an independent learning center. Students will read the text from an Energy 
website to learn more about wind farms.
The students will follow up the reading with a comprehension worksheet that allows 
them to express their understanding and make connections between wind farms and their 
communities, energy use and other wind instruments.

      Transition:
Students will read to perform a task and create a pinwheel, using a template for the form, 
but designing and decorating it themselves.

      Closure: Students will make connections between their art product (pinwheels) and 
wind turbines. Students will express the pros and cons of wind farms and state their 
opinions on the issue.

Reading Comprehension and Art:
Student-created pinwheels will demonstrate an understanding of the text that 
was read for informational purposes and will reflect connections between 
various artwork representations of wind objects.

Contributed by: Linda Ferrara and 
Tina Kessler

http://www.energyquest.ca.gov/story/chapter16.html
http://www.energyquest.ca.gov/story/chapter16.html
http://www.energyquest.ca.gov/story/chapter16.html
http://www.energyquest.ca.gov/story/chapter16.html
http://www.energyquest.ca.gov/story/chapter16.html
http://www.energyquest.ca.gov/story/chapter16.html
http://www.educationworld.com/a_lesson/03/lp305-01.shtml
http://www.educationworld.com/a_lesson/03/lp305-01.shtml
http://www.educationworld.com/a_lesson/03/lp305-01.shtml
http://www.educationworld.com/a_lesson/03/lp305-01.shtml
http://www.educationworld.com/a_lesson/03/lp305-01.shtml
http://www.educationworld.com/a_lesson/03/lp305-01.shtml
http://www.energyquest.ca.gov/story/chapter16.html
http://www.energyquest.ca.gov/story/chapter16.html
http://www.energyquest.ca.gov/story/chapter16.html
http://www.energyquest.ca.gov/story/chapter16.html


Materials:
Picture books about 
immigration-some 
suggested titles are:
When Jessie Came 
Across the Sea by Amy 
Hest
Journey to Ellis Island by 
Carol Bierman
The Memory Coat by 
Elvira Woodruff

**Living Pictures: A 
Theatrical Technique for 
Learning Across the 
Curriculum published by 
The Kennedy Center**

Extensions:
Create a 
“documentary” of 
one family’s journey 
using several 
different tableaux 
presentations.

lesson plans
COMING TO america

S O C I A L  S T U D I E S ,  R E A D I N G   A N D   T A B L E A U X

CONTENT FINE ARTS

Reading: Discuss reactions to and ideas/information 
gained from reading experiences

Drama: The students will demonstrate the ability to 
respond creatively through directed movement activities and 
improvisation.

Objectives

Asse
ssm

ent:

Lesson Plan
Pre-assessment: Students complete “The Actor’s Ritual” warm-up activities.
Review “Tableau Basics” from a previously made chart.
The class webs ideas about reasons people may have had for immigrating to the 
USA.

Engagement: Use “visual discovery” to discuss the cover illustration of The 
Memory Coat.
Ex: “What do you see?” “Who might these people be?” “What is happening?”
“How are these people feeling?”

Activity:  Create tableaus. First  depict scenes from the story, and then the 
students may create additional scenes from our imagination using the ideas  
heard in the story. During each tableau scene the characters are interviewed
about who/what they are and how they are feeling.

Transition: The “audience” evaluates the tableaus using the previously made 
checklist.

Closure: Students add their new ideas about immigration to the web.
(These ideas may be used to create poetry and/or stories about coming to 
America.)

Rubrics
Students and the teacher design a rubric to assess each tableau presentation 
for accuracy, use of  text references, interview questions and depth of  answers.  
Students are then assessed using their self-created rubrics.

contributed by Lisa DeRemegis



Materials:
* Story of  your 

choice

* large paper, pencils

* magnets for paper

Extensions:
Video the dance and 
add music to the 
background.  Share 
the video with 
another class to get 
their reflections.

lesson plans
DANCE to the story

R E A D I N G  A N D  D A N C E

CONTENT FINE ARTS

Science: Students can understand summary, plot, 
character development, author perspective and 
inference

Dance: Students can manipulate their bodies to 
fluently share a story through movement.

Objectives

Asse
ssm

ent:

1.) Read or ask students to read a short story that relates to your current subject 
area topic. 
 
2.) Place students in 3 groups.  Ask each group to summarize a portion of the 
story:  beginning, middle or end.  Provide each group with paper and a pencil or 
marker to write out their summary.  Each summary may only be 3 sentences long. 
 
3.) Place the summaries up on the board in order and ask students to read 
through them for  accuracy.  Ask students if anything needs to be changed. 
 
4.) Tell the students that in their groups, one person will be the narrator that reads 
each  sentence.  Everyone else will perform movements that clearly show the 
meaning of each  sentence.  Each movement sentence must flow into the other 
so that there are 3  movement sentences which are seamlessly sequenced 
together. 
 
5.) Provide 5 minutes for each group to create and practice their sequence 
sentence dance. 
 
6.) Ask the “Beginning” group to perform their dance.  After they are finished, ask 
the rest of  the class to provide feedback. 
 
7.) Repeat step 6 with the “Middle” group and the “End” group. 
 
8.) Divide the classroom space into 3 separate areas.  Tell students that they will 
now  perform the whole summarized story dance from Beginning to Middle to 
End without stopping. 
 

Dance Performance
Perform the summarized story dance as a class using a narrator to tell the 
story.  Have the class reflect on their dance and if it accurately conveyed a 
summary of the story.



Materials:
•Sentence Strips

•Pencils with erasers

•Magnets to hang the 
sentence strips

•Laminated cards 
with fractions and 
their musical 
notation equivalents

•Hand drums, small 
percussion 
instruments

lesson seeds
EQUAL rhythms

M A T H  A N D  M U S I C

CONTENT FINE ARTS

Common Core Math: 4.OA.2, 4.NF.2, 
4.NF.3.c

Music: 4.2.1.a, 4.1.4.b, 4.3.2.b

Objectives

Asse
ssm

ent:

1. Follow the steps for the Equation Rhythms technique found at: http://
educationcloset.com/2012/11/08/equation-rhyme-time-math-through-music

2. Once students can confidently clap an equalling answer within a 4-beat 
pattern, extend the activity to 6 or 8 beat patterns and add more complex 
rhythms like 16th notes (tika tika) and dotted half  notes (ta...ti).

3. Notate a 4-beat “call” rhythm on the board using visuals first (quarter, eighth, 
half  notes, etc) and have students clap it.  Then, add the name of  the note 
under the visual (1/4, 1/8, 1/2) and ask students to speak the names as they 
clap the call.

4. Explain that music notes are simply a different way to represent fractions and 
that in music, every measure needs to equal out to 1.  How you represent that 
one is up to you.  

5. Have students review your previous call rhythm with fractions and practice 
adding the fractions together.  Do they equal one?

6. Students can work in collaborative teams to create an answer to the call 
pattern on the board using sentence strips.  Their answer must equal one, but 
they may notate it however they wish.  Their notations must include the 
fractional equivalents at the bottom.

7. Place the sentence strips on the board in a column.  The teacher can clap the 
call and the entire class will clap the first answer.  As a class, determine if  the 
answer strip equals one.  If  not, work as a group to decide what to add or cut.  
Continue until all answer strips have been performed.

Rhythmic Composition
Provide students with a series of  cards that have fraction equations that equal one 
and corresponding cards with the musical notation.  Have students pair the 
fractions with the music notation cards.  Then, have students rearrange the paired 
cards into a sequence and play the rhythmic composition using drums or body 
percussion.

http://www.ixl.com/math/standards/common-core/grade-4
http://www.ixl.com/math/standards/common-core/grade-4
http://www.ixl.com/math/standards/common-core/grade-4
http://www.ixl.com/math/standards/common-core/grade-4
http://mdk12.org/instruction/curriculum/music/standard3/grade4.html
http://mdk12.org/instruction/curriculum/music/standard3/grade4.html
http://educationcloset.com/2012/11/08/equation-rhyme-time-math-through-music
http://educationcloset.com/2012/11/08/equation-rhyme-time-math-through-music
http://educationcloset.com/2012/11/08/equation-rhyme-time-math-through-music
http://educationcloset.com/2012/11/08/equation-rhyme-time-math-through-music


Materials:
* Computer, LCD 

projector, Internet

* Photos from the 
American Civil War

* News articles on 
current world events/
civil wars

* News articles from 
1865

* Paper, pencils

Extensions:
Create a press conference 
for Grant and Lee visiting 
the world today and their 
commentary on world 
events and civil wars 
happening in Egypt and 
Libya today.

lesson plans
THE GENERAL’S interview

S O C I A L  S T U D I E S  A N D  D R A M A

CONTENT FINE ARTS

Social Studies: Students can understand and 
describe historical events and their impact.

Drama: Students can use the tools of  acting to 
immerse themselves within a character.

Objectives

Asse
ssm

ent:

1.) Students read several archived newspapers on the current world unrest (Ghadaffi, 
Egypt, Afghanistan, Iraq) to gain understanding of  current world events.  Discuss the 
Civil Wars that are currently going on in the world.  What does Civil War mean?  How is  
this different than a war between countries?  Create a Venn Diagram comparing Civil 
War to War among countries.

2.) Then show students some pictures from the American Civil War.  Narrate the 
pictures as you show them to create a personal history for each person (either real or 
imagined).  Bring in pieces of  what caused the Civil War into each narrative story. 
Example: “My name was Billy and my father owns a textile mill in Massachusetts, 
though now we produce boots for the North.”

3.) Then, have students look at each picture, notice things about each person, 
background, or setting in the picture and create a narrative for what the people were 
thinking as the picture was being taken.  Have students write these down.

4.) Have students conduct research on the causes of  the American Civil War and the 
similarities and differences between that and the Civil Wars of  today.

5.) Show students the picture of  Lee and Grant at Appomattox Courthouse and repeat 
step 3 for only one of  the men.

6.) Students get into pairs with one who wrote down what Lee was thinking and one who 
wrote down what Grant was thinking.  Students then can compare their commentary.  
Finally, the teacher discusses what was really going on in the photograph and compares 
that to students’ answers.

General Interviews
Have students create a town hall interview.  One student is General Grant and the 
other is General Lee.  There can be interviewers, townspeople, as many as you need.  
Have students interview the Generals on the surrender and what this means for 
America.  Print the interviews into a class newspaper on the event.



Materials:
* “Cinderella” CD - 

Prokofiev

* Cinderella Book

* papers, pencils

* variety of  
classroom 
instruments

Extensions:
Create a a public service 

announcement about 
bullying using current music 

from the radio to 
accompany their message.

lesson plans
GLASS SLIPPER bullies

H E A L T H  A N D  M U S I C

CONTENT FINE ARTS

Health: Students can describe ways to recognize 
bullying.

Music: Students can use music to tell a story.

Objectives

Asse
ssm

ent:

Lesson:
1.) Read the book “Cinderella” and discuss the role of the stepsisters and 
stepmother.  What character traits did they possess?  Would they be 
characterized as bullies?  Why?  

2.) Have students listen to Prokofiev’s “Cinderella” and listen for the music that 
would describe the stepsisters and stepmother.  How could they tell that this was 
depicting these characters, since there are no words?  What qualities about the 
music did you hear that sounded like bullying (tone, instrument choice, high or 
low, loud or soft, fast or slow).

3.) Have students create a list of ways that Cinderella could have stood up to 
the bullies in her life.  Did she use any of these?  Are there things she could have 
done differently?  

4.) Then have students create an ending for the stepsisters and stepmother after 
Cinderella gets married.  What happened to them?  

5.) Write a new Cinderella story together using their lists for anti-bullying tactics 
and the ending for the stepsisters and stepmother.  

6.) Choose instruments and styles of playing them that would accurately tell the 
story they just wrote.

7.) Perform the new story on the musical instruments/singing.

  Cinderella’s Journal

Have students create a journal entry from Cinderella’s perspective about a 
bullying incident between her and her stepsisters that she can sing to her 
friends.  Then, allow students to select instruments to accompany their newly 
created song.



Materials:
* Actor’s Tools

* paper, pencils, 
math books

* camera

Extensions:
Take pictures of each 
group and ask 
students to write a 
definition for 
division and 
remainders based on 
what images they 
see.

lesson plans
INTERPRETING drama

M A T H  A N D  D R A M A

CONTENT FINE ARTS

Math: Students can understand and interpret 
remainders with reasonableness.

Drama: Students can use all five elements of  the 
Actors Tools to solve a problem.

Objectives

Asse
ssm

ent:

1.)Introduce the Actor’s Toolbox to students and go through each tool so that 
students are familiar with their use.

2.) Present a math problem for students that they need to solve without using 
their voice tools.  IE: get yourselves into groups 3 within 10 seconds.  If there is a 
remaining student(s), ask students what we could do with that remainder.  Write 
their answers on the board.

3.) Present a math lesson on interpreting remainders when dividing.  Look at how 
to do that process and then ask what is reasonable to do with the remainders?  
Have students solve 2 word problems as a group and 2 word problems 
independently.  Think-pair-share their answers.

4.) Have students gather back together as a group.  Have them repeat step 2.  
This time, students will receive 5 minutes in their groups.  They must depict the 
definition of division with their bodies using the Actor’s Toolbox in some way AND 
they must use one of the remainder students in their definition depiction.  Model 
this for your students (ie: you stand with your arms straight.  A volunteer student 
stands behind you with their arms in a circle above your head and a volunteer 
student stands in front of you with their arms in a circle by your feet - you just 
made the division sign with your bodies).

5.) Have each group present their division definitions using their Actors Tools. 
 
 
 
 

Drama Rubric
Ask students to reflect on each group’s drama definition.   Did they use their 
Actor’s Tools?  Which ones?  Did they use the remainder student?  If so, was it 
reasonable?  Do their bodies show the definition of division?  If groups master 
all 3 of these, they get full points.



Materials:
* CD player

* Various fife and drum 
music from the Civil 
War (Gettysburg 
Soundtrack is great!)

* Recording of  Jay Z’s 
Empire State of  Mind

* Civil War era costumes

* drums

Extensions:
Create a movie of their 
march and then have 
students watch their 
performance.  Did the 
music help them stay in 
step?  Did it force them to 
slow down?  How did the 
music effect their 
experience of the march?

lesson plans
JAYZ’S fife and drum

S O C I A L  S T U D I E S  A N D  M U S I C

CONTENT FINE ARTS

Social Studies: Students can understand and 
describe historical events and their impact.

Music: Students can understand music genres within 
an historical context.

Objectives

Asse
ssm

ent:

1.) Students listen to fife and drum music from the 1800’s.  Discuss with 
students the practical reasons for this music during the Civil War: to speed 
up the time it took to travel by keeping a beat, as a way to uplift the 
soldier’s spirits and because other instruments were too heavy.  Explain this 
music was often performed by boys as young as 8 and up to 18.

2.) Look at the words that were later added to these songs: many had 
political and moral opinions.

3.) Then, have students listen to Jay Z’s Empire State of  Mind.  Listen for 
the same qualities: beat, uplift spirits, historical context clues to today.  
What is similar and what is different?

4.) Have students create new words that describe elements of  the causes of  
the Civil War, important people during the time period, and a sequence of  
events from the War set to Jay Z’s rap “Empire State of  Mind”

5.) Perform the new rap together as a class!

Dramatic Battle
Have students recreate the march to an important battle from the Civil War using their new rap.  Include 
costumes, and instruments and do the march throughout the school.  Have them use their acting skills to 
stay in character.  Have students from around the school ask them what they are doing and why they are 
using music.  Assess student knowledge and connections between the two musical genres and the 
historical time period based on their answers.



Materials:
* By the Dawn’s 

Early Light book

* Star-Spangled 
Banner recording/
CD player

* Sentence Strips

* Large paper

* scissors, glue, 
pencils

* computer, internet, 
screen and LCD 
projector

lesson plans
PATCHWORK flag

H I S T O R Y ,  A R T  A N D  M U S I C

CONTENT FINE ARTS

History: Students can explain the importance of 
the Star-Spangled Banner to American history.

Music: Students can perform the National Anthem.

Art: Students can use mosaics to create new art.

Objectives

Asse
ssm

ent:

Lesson:

1.) Students will read the story “By the Dawn’s Early Light” by Steven Kroll to learn 
about the history of the Star-Spangled Banner.

2.) Play a recording of the Star-Spangled Banner and have the students sing 
along if they know it.

3.) Look at the words to the Star-Spangled Banner and discuss each line as it 
relates back to the book they just read.

4.) Using pre-made sentence strips with the words to the song already on them, 
give each student a sentence strip and have them get themselves in order from 
the beginning of the song to the end.

5.) Then, have students cut up the sentence strips into pieces and try to put them 
back together again like a puzzle.

6.) Create a list of the qualities of America: freedom, passion, creativity, etc. 
Explain that America is like a puzzle too - each piece fits together to create a 
large picture.  In art, this is called a mosaic.  Show some examples of mosaics.

7.) Have students look through magazines to find images that represent the 
Qualities of America on their list.  Cut out the images that work for each quality.

8.) Put the images together as if it was a puzzle of America.

  Flag Mosaic
  Students will cut their “puzzle of America” images into small pieces and place 

them into a flag mosaic.  Create the template of an American flag on a large 
piece of paper.  Have students cut their images into small pieces that they 
can then assemble into a new “American Flag” and when it’s finished, sing 
the Star-Spangled Banner”

http://www.amazon.com/gp/product/0590450557?ie=UTF8&tag=educati085-20&linkCode=xm2&creativeASIN=0590450557
http://www.amazon.com/gp/product/0590450557?ie=UTF8&tag=educati085-20&linkCode=xm2&creativeASIN=0590450557
http://www.amazon.com/gp/product/0590450557?ie=UTF8&tag=educati085-20&linkCode=xm2&creativeASIN=0590450557
http://www.amazon.com/gp/product/0590450557?ie=UTF8&tag=educati085-20&linkCode=xm2&creativeASIN=0590450557
http://www.amazon.com/gp/product/0590450557?ie=UTF8&tag=educati085-20&linkCode=xm2&creativeASIN=0590450557
http://www.amazon.com/gp/product/0590450557?ie=UTF8&tag=educati085-20&linkCode=xm2&creativeASIN=0590450557
http://www.picturemosaics.com/gallery/
http://www.picturemosaics.com/gallery/


Materials:
• Rulers
• Digital cameras or cell 

phones.
• At least one computer 

with basic photo editing 

software
• Printer
• Graphing paper
• Pencils
• Colored Pencils or 

Markers
• Large, plain white 

construction paper
• A variety of exemplar 

digital portraits

lesson plans
GRID composition

M A T H  A N D  P H O T O G R A P H Y

CONTENT FINE ARTS

Math: Students will understand ratio relationships 
through the use of  a grid

Art:: Students will develop technical skills in composition of 
a piece of  art and understand value and hue.

Objectives

Asse
ssm

ent:

Pre-assessment: 

All students will complete a grid with equal blocks in each segment.  Students will be 
able to describe the relationship of each area of the grid to the whole piece using number 
relationships (ie: There are 8 blocks in quadrant one.  The whole grid contains 24 blocks.  
Therefore, quadrant one is one third of the whole grid).    

      Engagement: 
Students will examine photographs of various portraits and overlay grids on top of each 
photograph by using rulers to measure and draw the grid lines.  They can begin with 
large grids, separating the portraits into 9ths and gradually add more grids until the grid 
contains 1 inch blocks.  Students can examine how the value and hue of the colors vary 
within each block, as well as where the focal point of the photograph is in relationship to 
the grid.

      Activity:
Students will each take a photograph of a peer in their class, choosing a focal point 
within the face to base their composition upon.

      Transition:
Students will upload their images to the computer, edit them with basic photo editing 
software to adjust contrast and sharpness and to crop the image and then print the image.

      Closure: Students will make overlay a new grid on top of their own image using the 
same steps as in the engagement piece.  Students will then compare and contrast what 
their intended focal point was to what appears within the grid.

Math and Art:
Students will draw their portrait using the grid system.  Using graph paper, 
students will replicate the grid overlay on their photograph onto the graph 
paper.  Then, students will color and shade each block as it is shown on their 
photograph.  Students will then assess their art for accuracy and precision.



Materials:
Illustration #13 by NC 
Wyeth

Robinson Crusoe 

Chapter 27 excerpt

paper, pencils, tablet, 
etc.

Watercolor paper and 
paints.

Extensions:
Compare the art of  NC 
Wyeth to that of  his son, 
Andrew and grandson 

Jamie.  How do each of  
these artists share a story?  

What elements are the 
same and different in 
how they share their 

point of  view?

lesson seeds
READING THE Art
C O M M O N  C O R E  R E A D I N G  A N D  V I S U A L  A R T

CONTENT FINE ARTS

CCSS.ELA Literacy.RL. 4.1, 4.2, 4.3, 
4.6, 4.7

Visual Art: 2.1 and 2.4

Objectives

Asse
ssm

ent:

1. Students visually study Robinson Crusoe Illustration No. 13 by NC Wyeth 
using this Puzzle, Think, Explore technique.  Create a categorized list of  
student responses.

2. Ask students to now look at the colors, light and dark shading, and textures of  
the print and summarize this scene from the point of  view of  the Captain.  
Then, have them do the same thing from the point of  view of  Robinson 
Crusoe.

3. Provide students with an excerpt from Robinson Crusoe for Chapter 27, found 
here.  Ask them to read the selection carefully to find any comparisons between 
the text description and their previous ideas of  the scene based on the 
illustration.

4. Compare the textual nuances of  phrasing, word choice, and voice to the use of 
shading, textures and color used in the illustration.  Do they match?  How so?  
How does the illustration capture the feeling of  the text?  Provide an 
opportunity for students to compare and contrast in small groups these (and 
other) questions of  inquiry.

5. Groups can present their findings to the whole class and engage in a discussion 
on the similarities and differences between the text and the illustration in 
capturing the scene.

6. Have students reflect on how reading printed text and reading a visual art print 
are the same and different and what decoding techniques you need to use for 
each source.

Alternate Point of  View
Robinson Crusoe is told from the point of  view of  Robinson himself.  
Have students re-write the selection they read from the point of  view of  
the captain and then sketch an illustration that utilizes texture, color and 
shading to support and convey the captain’s point of  view of  this moment. 

http://www.artpassions.net/galleries/wyeth/crusoe13.jpg
http://www.artpassions.net/galleries/wyeth/crusoe13.jpg
http://www.artpassions.net/galleries/wyeth/crusoe13.jpg
http://www.artpassions.net/galleries/wyeth/crusoe13.jpg
http://www.brandywinemuseum.org/collect.html%23Wyeths
http://www.brandywinemuseum.org/collect.html%23Wyeths
http://www.brandywinemuseum.org/collect.html%23Wyeths
http://www.brandywinemuseum.org/collect.html%23Wyeths
http://www.brandywinemuseum.org/collect.html%23Wyeths
http://www.brandywinemuseum.org/collect.html%23Wyeths
http://www.brandywinemuseum.org/collect.html%23Wyeths
http://www.brandywinemuseum.org/collect.html%23Wyeths
http://www.corestandards.org/ELA-Literacy/RL/4
http://www.corestandards.org/ELA-Literacy/RL/4
http://www.corestandards.org/ELA-Literacy/RL/4
http://www.corestandards.org/ELA-Literacy/RL/4
http://mdk12.org/instruction/curriculum/visual_arts/standard2/grade4.html
http://mdk12.org/instruction/curriculum/visual_arts/standard2/grade4.html
http://www.artpassions.net/galleries/wyeth/crusoe13.jpg
http://www.artpassions.net/galleries/wyeth/crusoe13.jpg
http://pzweb.harvard.edu/vt/VisibleThinking_html_files/03_ThinkingRoutines/03d_UnderstandingRoutines/ThinkPuzzleExplore/ThinkPuzzleExplore_Routine.html
http://pzweb.harvard.edu/vt/VisibleThinking_html_files/03_ThinkingRoutines/03d_UnderstandingRoutines/ThinkPuzzleExplore/ThinkPuzzleExplore_Routine.html
http://wyeth.artpassions.net/crusoe27.html
http://wyeth.artpassions.net/crusoe27.html
http://wyeth.artpassions.net/crusoe27.html
http://wyeth.artpassions.net/crusoe27.html


Type to enter text



Materials:
* index cards with 

one red dot 
somewhere on the 
card - enough for 
each student

* sharpies, markers, 
pencils, crayons

Extensions:
Create a video of  the 
scanned images and 
have students read 

their stories about their 
red dots aloud to the 
computer.  Share the 

video at a special event 
sometime during the 

year. 

lesson plans
RED DOT details

L A N G U A G E  A R T S  A N D  A R T

CONTENT FINE ARTS

Language Arts: Students can identify and 
create a story’s main idea and supporting details.

Art: Students can use art tools appropriately to share a 
cohesive visual message within a piece of  art.

Objectives

Asse
ssm

ent:

Lesson:

1.) Give each student an index card with one red dot on it.

2.) Tell students to look at the card and think about some way that 
the red dot could be a part of a story.

3.) Explain to students that they will create an illustration on their 
card and the red dot must be part of the main idea of the story.  
The red dot must be incorporated into the illustration in some way.  
There must also be supporting details to draw the viewer’s attention 
to the red dot as the main idea.

4.) Allow students time to draw their illustration.

5.) Once all students have completed their illustrations, explain that  
they will now write a story about the illustration that they drew.  The 
story must include a main idea and at least 3 details to support the 
main idea and should be at least 1 full page in length.

6.) Have students share their stories and illustrations with the rest of 
the class

  Student Storyboard

Students can submit their stories and illustration to demonstrate use of line, 
details and main idea for their assessment.  If extension is desired, students can 
compare their stories and create a sequenced storyboard as a class to make 
a whole class story woven together by the individual student pieces.



Materials:
* LCD Projector, 

Computer, Internet

* Rulers

* Construction paper, 
paint, paintbrushes, 
pencils, markers

* poems (listed in 
lesson)

* Betty Hawley Keslo 
prints

Extensions:
Create a class shape mosaic 
by cutting up each piece of  
shape art/poetry and 
putting it together within the 
confines of  a geometric 
shape

lesson plans
THE SHAPE shifter

P O E T R Y ,  M A T H  A N D  A R T

CONTENT FINE ARTS

Reading: Students can demonstrate understanding of  
allegory.

Math: Students can demonstrate understanding of  
geometric principles

Art: Students can observe and critique famous artists 
and styles.  Students can create a piece of  art using a 
specified artistic technique.

Objectives

Asse
ssm

ent:

1.) Have students look at art samples online by Betty Hawley Kelso.  Have them create a 
see, think, wonder chart (I see... I think....I wonder....) comparing her various works using 
geometric abstract art.  Discuss if  the design was purposeful, the color choices, if  
measurement might have been involved, etc.  For examples, click here

2.) Then, have students do the same activity with Shape Poetry.  Using the example of  
Old Mazda Lamp (grades 7+) or The Giraffe (grades 1-5 - Located in “Where the 
Sidewalk Ends”), show students the artistic way that some poets write their stories: as the 
shapes of  which they are describing.  For more on this writing tradition, click here.  

3.) Compare writing about the qualities of  a shape to drawing a picture using these 
shapes together.  What is the same?  What is different?  What skills are needed to do both 
activities?  Create a list of  these skills.

4.) Give students a copy of  a Kelso painting.   Have them measure various shapes using 
rulers to see if  each shape is in proportion to the other, and if  the measurements are 
exact.  Discuss their findings as a class.  What did this mean from the artistic point of  
view?  From the math point of  view?

5.) Have students create a Kelso painting using squares, triangles, circles, and rectangles 
only.  The shapes must be measured exactly and the final picture must be of  an item that 
they could write about.

6.) Students then write a poem within their geometric painting that describes the 
qualities or meaning of  that shape without naming it.

Assess for accuracy, creativity, and development!
Create a rubric that you share with students for this assessment that tells them how 
many shapes to use, what types of  shapes, looks for measurement accuracy and 
looks for the use of  allegory in their shape poem.  Have students grade themselves 
and then grade it from a teaching perspective.  Combine the two grades for the 
final assessment.

http://www.ranker.com/review/betty-hawley-kelso/18757235
http://www.ranker.com/review/betty-hawley-kelso/18757235
http://www.rhetoricainc.com/eofa/e_of_a/media/oldmazda.html
http://www.rhetoricainc.com/eofa/e_of_a/media/oldmazda.html
http://kirinjirafa.wordpress.com/category/poetry-2/
http://kirinjirafa.wordpress.com/category/poetry-2/
http://www.rhetoricainc.com/eofa/e_of_a/shape.html
http://www.rhetoricainc.com/eofa/e_of_a/shape.html


Materials:
* Stacking cups

* stopwatches

* timing mat

* chart paper or 
blackboard or 
overhead

* calculcators

Extensions:
Use the graphs to 
make a projection 
for successive future 
attempts to teach 
prediction.

lesson plans
STACKING statistics

M A T H  A N D  M O V E M E N T

CONTENT FINE ARTS

Math: Organize data into stem and leaf plot, find 
mean, median, mode, outlier, and range of data.  
Alternate use of data on line plot.  

Movement: Apply the relationship between effort and 
improvement – show the relationship between effort and 
skill improvement over a determined amount of time 
through charting a performance

Objectives

Asse
ssm

ent:

Pre-assessment:  This lesson will be a review of the concepts of mean, median, mode, range, so 
no preassessment will be given today.

Engagement: Teachers will demonstrate several cup-stacking strategies and levels – (3-cup 
stack, 6-cup stack, 10-cup stack.)  

Activity:  Students will work in pairs and will do a 6-cup stack 3 times.  Partners will record 
times using a stopwatch.   All data will be added to two classroom charts. One chart will be 
classroom-wide, with all data put on one chart.  A second chart will have each students’ name and 
will have a space for all 3 times.  

Discussion will then take place about how to organize the classroom data.  

At first we will look at the chart with each child’s name and see if a pattern of improvement is 
seen with each successive practice.  

Discussion will then be guided by teachers to a stem and leaf plot using the classroom-wide data, 
which will be modeled for students.  Students will then create a stem and leaf plot using the same 
data, and teachers will demonstrate how to find the mode, median, outlier, mean, and range of the 
data. 

Transition:  End of lesson discussion will review double bar graphs and stem and leaf plots and 
will then move on to the next lesson’s data organization which will be line plots. The same data 
may be used for that lesson.  

Closure:  Discuss what students learned about improvement over time with practice and the 
organization of data.

  Stem and Leaf Plots will be evaluated for accuracy.

Contributed by: Amy Cohen and 
Bree Gramil

http://www.speedstacks.com/
http://www.speedstacks.com/


Materials:
* The Magic Flute 

book

* The Magic Flute 
Opera DVD

* Mozart’s Musical 
Fantasy CD

* CD/DVD player

* Computer, LCD 
projector and 
internet

Extensions:
Create a Class 
Opera for an End-of-
the-Year 
Culminating 
Activity!

lesson plans
THE MAGIC opera

R E A D I N G  A N D  M U S I C

CONTENT FINE ARTS

Reading: Students can read a story for 
comprehension and plot.

Music: Students can perform melodic patterns (do-re-
me).  Students can demonstrate knowledge of  a 
classical composer.

Objectives

Asse
ssm

ent:

1.) Engage students by acting as though you are the great composer, Wolfgang Amadeus 
Mozart.  Tell them that you have come to visit to tell them about your amazing life.  
Provide them with the important details of  Mozart’s life and music through this activity 
(much can be found online about this).

2.) Have students explore Mozart’s music and opera online through the website of  the 
Metropolitan Opera (Met for Kids).  Students can watch videos and gain an 
understanding of  what opera is and how it is used to tell elaborate stories.

3.) Read “The Magic Flute” by Kyra Teis.  Have students look at the illustrations and 
create still pictures of  the scene with their bodies in groups (this is called Tableau).  You 
can have them create scenes about what they think is happening and then read the 
pages, or you can have them create scenes for how the characters might feel based on 
what you’ve read.

4.) Listen to the “Mozart’s Magical Fantasy”, which tells a similar story based on the 
opera with the music of  the opera in english.  Have the students compare the two stories.  

5.) Watch portions “The Magic Flute” opera on DVD to see how it can be brought to 
life.  Create a web to illustrate how the story changes between the book, the CD and the 
opera itself.  

6.) Listen to the Papageno/Papagena duet and have students form two lines.  See if  they 
can identify the d-r-m patterns.  Then, have the girls sing the first pattern and the boys 
echo back.  Listen to make sure that students are accurately singing on pitch and in 
rhythm.

Students create their own “opera scene”!
Have students re-create the Papageno/Papageno scene, but add 
their own interpretation.  Write the scene, decide on costumes, add 
some instruments and dramatize their scene with the d-r-m 
patterned duet.  Look fors: plot development and pattern accuracy.



Materials:
•CD Player/iPod 
dock

•Board and writing 
tools (stylus, chalk, 
etc.)

•Samples of  musical 
pieces.

•Chart paper

•Journals

•Pencils

•Room to move

lesson seeds
WEIGHT IN words

V O C A B U L A R Y  A N D  D A N C E

CONTENT FINE ARTS

Common Core Reading: CCSS.ELA-
Literacy.L.3.5b, CCSS.ELA-Literacy.L.3.3a, 
CCSS.ELA-Literacy.L.3.1a

Dance: 3.1.1.a, 3.1.1.b, 3.1.2
Objectives

Asse
ssm

ent:

1. Begin by playing a variety of  musical examples with varying moods/textures.  
Some samples include: Flight of  the Bumblebee, Beethoven’s Pathetique 
Sonata, Mozart’s Symphony No. 40, Elgar’s Nimrod Symphony (IX).  

2. Ask students to capture the essence of  those pieces with one word.  Probe for 
words that go beyond “sad”, “happy”, “excited”.  Be sure to have them search 
for the best word they can find in their memory banks that describe that piece.

3. Write the description words on the board in a list.  Then, have the students 
move to their word for each piece.

4. In a separate column, ask students to describe one action word that would 
showcase their descriptive word in the other column.  Again, avoid words like 
“jump” and look for more descriptive words like “leap”.

5. Have students repeat step number 3, but this time, move as described by their 
action word.

6. Make one more column beside the other two.  This time, have the students 
describe what kind of  weight they would use in their body to demonstrate their 
action word (light and airy, loaded down by chains, etc).  

7. Repeat step 5, but adding the weight of  their action from their created list.

Writing in Color
Each student will write a brief  journal entry that describes the essence of  each 
song using their colorful vocabulary list generated in class.  Each journal entry will 
also include a description of  how they translated their labels into movement and 
how that made them feel.

http://www.corestandards.org/ELA-Literacy/L/3/5/b/
http://www.corestandards.org/ELA-Literacy/L/3/5/b/
http://www.corestandards.org/ELA-Literacy/L/3/5/b/
http://www.corestandards.org/ELA-Literacy/L/3/5/b/
http://www.corestandards.org/ELA-Literacy/L/3/3/a/
http://www.corestandards.org/ELA-Literacy/L/3/3/a/
http://www.corestandards.org/ELA-Literacy/L/3/1/a/
http://www.corestandards.org/ELA-Literacy/L/3/1/a/
http://mdk12.org/instruction/curriculum/dance/standard1/grade3.html
http://mdk12.org/instruction/curriculum/dance/standard1/grade3.html
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